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PREFACE
Only the eradication of extreme poverty and hunger, which is the MDGoal1, is a
Only the eradication of extreme poverty and hunger, which is the MDGoal1, is a
more basic need than the need for universal primary education, which is MDGoal2.
No matter how much money is spent, how good the physical facilities of schools are,
not much is going to happen for the future development of Nepal if the teaching/
learning practices within classroom are not changed. While MDGoal1 addresses issues that need to be managed at the macro level and with political will, MDGoal2
needs a focused, detailed and a continuous program. Improving education at the mass
level is a difficult proposition, but it assures a better future for students countrywide,
and helps tackle poverty and hunger.
The MDG for education will be reached only if we break business as usual, if we
work in a sustained manner, and if we invest time and effort on training teachers.
The fact is that Nepal has fallen far behind on MDG. If nothing is done about it, our
country will slip further down in the human development index, making it one of the
world’s most unfortunate places.
This report highlights the work actively carried out in three years 2009/10 to 2011/
12 in Dailekh, where the program concentrated on training and capacity-building on
the existing structure. Over the next two years, the focus will be on monitoring,
supervision, and enabling the institutional capacity.
There are significant changes witnessed in the classrooms as well as in the school
system. Village Education Committees are functioning in most of Village Development
Committees, existing resource centers are restructured in 93 accessible clusters so
that teachers are participating in cluster meetings once a month, functioning child
clubs are initiated in most schools and student are taking part in extracurricular activities
on a regular basis. Teachers are working in a planned manner and are motivated in
their profession. In essence, the stakeholders of each school are trying to improve the
quality of education in their respective schools and these changes have been witnessed
in both the process and the output indicators. Dailekh School Project has been awarded
the prestigious UNESCO Hamdan Bin Rashid Al Makhtoum Prize 2012, for its
outstanding performance in bring about desired results through teacher training sessions
and improving the quality of education in community schools. These successes have
been brought about due to cooperation and support demonstrated by different
stakeholders at all level.
We thank all Rato Bangala School parents, past and present those who have so
generously supported this pioneering effort to improve the government school system
of Nepal. We have been proud to be associated with such parental support, one which
has gone beyond tokenism by contributing significantly for the benefit of young students
in remote corners of the country. Seeing the value of quality education, as it has
benefited their own children, the parents have been keen to improve the education
for children of others as well. Thank you for caring for Nepal.

However all said and done not much will happen if both the public and private sectors
stop being at loggerheads with each other and start working together. The Rato Bangala
Foundation has initiated an inspiring trend in the country and specifically in Dailekh
District. It is the attempt of one small organization to garner support of multiple
public sectors and enter into a partnership with the Government’s educational
bureaucracy.
A thank you also goes to the Ministry of Education for giving us permission to work
on this project, the Department of Education for authorizing the DEOs to support
this project, the National Center for Educational Development and the District
Education Officer for working together and accepting Dailekh School Project as a
partner in quality education. The District Development Committee and the Village
Development Committees have to be appreciated for partnering with the Dailkeh
School Project and providing the matching funds. A special thank you goes out to all
partner schools for taking the initiative to work with DSP and for displaying the
willingness to make changes in schools, all school leaders, teachers as well as parents
and students of Dailekh.
Finally and most importantly all individuals working in Rato Bangala School, Rato
Bangala Foundation and Dailekh School Project are to be thanked for their sincere
dedication in striving to bring the Project to a pedestal.

Shanta Dixit
Chairperson
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INTRODUCTION

D

ailekh School Project (DSP) is a collaboration of the Rato Bangala School, Rato
Bangala Foundation (RBF), a non-profit organization and the Government of
Nepal particularly Department of Education. The DSP is probably the only example
in Nepal in which a percentage of the sum paid by parents towards their child’s school
fee is utilized to improve the teaching learning activities at government-funded schools
in the whole of the district (Dailekh) of Mid-western Nepal. The charitable wing of
Rato Bangala School is called Rato Bangala Partnership in Outreach Program
(RBPOP). The project inputs consist of teacher training programs, supportive
supervision and the provision of limited but durable materials which can be used for
multiple subjects. Initiated in 2009, DSP works in close collaboration with the
Government of Nepal, which consists of the Department of Education, National
Center for Education and Development (NCED), the government agency responsible
for in-service primary school teacher training , the District Education Office, District
Development Committee, Narayan Municipality and fifty-five Village Development
Committees. The project covers 513 schools. Besides funding from Rato Bangala
School, Mountains-to-Mountains, a Swiss charity has provided substantial support to
the Project.
DSP seeks to overhaul teaching and learning in Dailekh district at a scale that will
touch each and every household and thus be a catalyst for socio-economic
transformation also. The aim is to bring government-funded school education in Dailekh
at par with the national standards of classroom practice contextualized to the local
conditions.
At the initial stage, in 2003, RBPOP used its own resource 18% of the tuition fees
paid by the parents of students studying in Rato Bangala to initiate development in
10 schools in each of the five districts namely Dhading, Makawanpur, Myagdi, and
Dailekh, and Lalitpur. The five year RBPOP project brought about numerous valuable
changes in the way schools and classrooms functioned in these fifty chosen schools.
Many of these schools have become pioneers in their district by providing sound
education to the students, and working along with parents. Encouraged by the success
of this project, RBPOP decided to put all its resources in one district, Dailekh, by
bringing 513 public schools covering about 2000 teachers and 70,000 students at the
primary level.
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In the initial two years, the DSP was involved in training teachers and leaders and
developing the much needed materials to support the schools. Mid-way through the
project, RBF received the ‘UNESCO-Hamdan Bin Al-Maktoum Prize for Outstanding
Practice and Performance in Enhancing the Effectiveness of Teachers’, for the year
2012. The award which included a purse of $90,000 has brought considerable focus
and attention to the work of the Foundation, as well as Dailekh district compelling it
to strive for more.
This report, a Mid-Term evaluation of Dailekh School Project, has four sections. The
first briefly outlines the objectives of the project and describes its working relationship
with various stakeholders involved in primary school education in Dailekh district
and the organizational structure of the DSP. The second section outlines the activities
of the DSP in the first three years of the project. The third section contains findings
of an external four-member team headed by Dr. Bidyanath Koirala in coordination
with Interdisciplinary Analysts (IDA), evaluating the progress of DSP in meeting the
objectives set. This evaluation was carried out on the basis of the project activities
taking place in the district. The fourth section suggests future initiatives for the project
on the basis of the recommendations made by an external review team and the
experiences of the first three years of the project.
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THE PROJECT

D

ailekh School Project was formally launched during July of 2009. Initially designed
as a five-year project, in 2009 it was felt that progress made by the project
would not be sustainable if the support was withdrawn after a five-year period. For all
participating schools to internalize most changes brought in the arena of teaching
learning process in the classrooms of Dailekh district a longer involvement by all
stake holders was deemed crucial.

Objectives of the Dailekh School Project
The main goal of the DSP is to improve the teaching learning process in primary
schools classrooms (grades one to five) through the creation of child friendly learning
environment in the schools so that students achieve their potential and become
responsible, curious and creative citizens. In order to achieve its main goal, the project
focuses not only in the classroom but the entire community as a whole.
There are Six Objectives to Achieve This Goal:
1. Interactive and child friendly facilities in all classrooms of all schools are in place
2. Participation of SMC, parents and volunteers in academic and management
development of the school increased
3. Pro active role of students in curricular and extracurricular activities assured
4. District based teachers and likeminded stake holders capacitated to manage CCTL
approach in all the schools
5. Lead schools developed for wider replication
6. A lean management system to deliver quality services in place
DSP as a project feels that the ownership of this project lies with the Government of
Nepal and the people of Dailekh. DSP personnel are short-term facilitators working
together with the Ministry of Education at the central level, the District Education
Office, the Municipality and the Village Development Committees in Dailekh district,
the 12 Resource Centers supporting the schools at a technical level, individual school
management committees, the school administration, teachers and finally the students.
DSP believes that it is only if the real stakeholders mentioned above have a sense of
ownership then the outcomes will be sustained.
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Working with the government
At the Central Level
The main focus of DSP is the 513 community schools in the fifty-five VDCs and
Narayan Municipality in Dailekh. At the start of the project a memorandum of
understanding was signed between Dailekh School Project and the Department of
Education. Besides the DOE, DSP also works closely with the National Centre for
Education Development at the central level.
A partnership was developed with the DOE at the onset of the program in 2009. This
was done by extensive by briefing provided to the Department regarding various
programs of DSP and seeking support for implementation.
Since teacher training is a core aspect of DSP and the National Center for Education
Development trains primary school teachers across the country, it is vital for DSP to
compliment the training activities of the government.
DSP programs are also approved by the Social Welfare Council on an annual basis
since the programs are implemented through the Rato Bangala Foundation, which in
turn is governed by the Council.
At the District Level
The District Education Office is responsible for school education in the district. It
approves the education plan of the district, oversees the resource centers, approves
the establishment of new schools, appoints and transfers teachers, pays their salaries,
plans teacher training programs, coordinates with the school management committees
as a vital part of overseeing school education activities in the district.
Partnership with the District Education Office headed by the District Education 0fficer
is imperative for the success of the DSP. As part of this partnership, all programs of
DSP in the district are implemented with the knowledge of the DEO. There is a
monthly meeting between the officials of the DEO and the DSP. These include the
involvement of the resource persons in the 12 resource centers of the district, the
training of teachers both in Kathmandu and at the district and joint monitoring of
schools during the project period.
The DSP also works with the District Development Committee (DDC). Although
there is no elected member in the DDC due to the country’s current political crisis,
the Local Development Officer looks after the programmes of the DDC. The DDC is
involved in preparing the District Education Plan for which it seeks coordination
from the DSP. The DDC allocates funds for the education sector in the Village
Development Committees (VDCs). The VDCs in turn contribute to the expenses of
the schools.
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At the Local Level
While authorities at the central and district level provide essential support without
which the DSP would not have been possible, the central focus of the project lies at
the local level and stakeholders at the village level. The 12 government-run resource

centers for schools in the district that look after the village clusters are actively involved
in improving the teaching learning practices within classrooms. The village education
plan is prepared by the VDCs while the School Management Committee provides
support to train teachers for child centered teaching learning within the classroom.
One of the key objectives of the DSP is to involve the SMC and parents in ensuring
child centered teaching learning within the classroom. This is done through orientations
to leaders of the SMCs as well as facilitating interactions between them and others
involved in the project.
The DSP seeks to inspire a headmaster, who along with the SMC members receives
refresher workshops several times during the project period. Teacher training forms
the core of the DSP. Child centered teaching learning entails the active involvement
of students in the learning process. In order to ensure its effectiveness teachers need
to be aware of the philosophy behind it and how these principles can be incorporated
in the everyday activities taking place the classroom. Additionally, teacher training
should not be one off, but a regular part of an ongoing process.
DSP encourages students to be active learners. This is achieved by not only improving
curricular activities by preparing lessons, encouraging active participation in classroom
activities and doing their homework but also with co-curricular activities like quiz
contests, debates and formation of children’s clubs at schools. The students bear
responsibility for running their classrooms smoothly by doing their assigned jobs.

Project Management
DSP is a collaborative effort of the Rato Bangala Partnership in Outreach Programme
(RBPOP) and the Rato Bangala Foundation (RBF). RBPOP is the charitable wing of
the Rato Bangala School. Eighteen percent of the fees that parents pay for their child’s
education at the school goes to RBPOP which runs the DSP together with Rato
Bangala Fuondation. Besides RBPOP, DSP is also funded by Mountains to Mountains
a Swiss charity.
The programs of the DSP are approved by the board of RBPOP. The day to day
activities are overseen by the Project Manager who is answerable to the Director. A
project officer supports the Project Manager on a daily basis. While the Project Manager
is an employee of RBPOP, all other staff members are employees of RBF. These staff
members include 14 Field Officers in Dailekh district, each of whom provides support
to the 513 schools in the 55 VDCs in Dailekh. At the start of the project there were
12 field officers but this number has since then increased to 14. All the field officers
are from Dailekh, and, preferably, from the Resource Center they serve. There is a
DSP field office at the district headquarters in Narayan Municipality.
The Project Manager, who divides his time between Kathmandu and Dailekh,
supervises the Field Officers. Other staff are recruited on a temporary basis as and
when required for example while conducting surveys. The teacher trainers at RBF
support the teacher training programmes of DSP which is an ongoing process at DSP.
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MAJOR ACTIVITIES OF THE
DAILEKH SCHOOL PROJECT

3

Year One – July 2009 to July 2010
Orientation and Leadership Workshops
Teacher training alone cannot bring about commendable changes in the classroom.
Along with trainings, Teachers need adequate support from their communities,
particularly from the School Management Committees (SMCs)and the school principals.
At the start of the project, a three-day orientation and leadership workshops was
organized in Lalitpur for the principals and chairs of the SMC for every school with
primary levels in Dailekh district. A total of 889 individuals took part in 14 consecutive
workshops organized separately according to Resource Centers. During these workshops
a MOU was signed with each participating school.
A similar workshop was also organized in Kathmandu for 79 district leaders including
secretaries of VDCs, DDC members, representatives of political parties and officials
of the District Education Office including the District Education Officer. Village
education committees were formed and village education plans were initiated on the
basis of the information gathered about primary school education in the VDCs.

Teacher Training
Teacher training forms the core of DSP. There are three different teacher trainings
modules:
• A five-month training for all primary school teachers
• A ten-month training for lead teachers of selected schools
• A one-year training for a teacher from a selected school
The five-month training of 1,849 teachers was held in Dailekh with a three-week face
to face component at the 12 resource centers. The teachers then took practical classes
for four months at their respective schools, applying all that they had learnt at the
trainings. The training concluded with a three day review session which also acted as
a closure for the training. During this phase certification from the district education
office was also provided. 90 percent of the participants completed the training.
Thousands of parents observed the opening and closing ceremony of the trainings
and thus learnt about the project and were assured that their children would get better
education.
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The ten-month training of 177 teachers from different schools had a two-month face

to face session in Lalitpur followed by an eight month practical teaching phase which
continued to the second year. The package concluded with a week-long reflection
and refresher course at the Dailekh district headquarters.
One to two teachers participate in the year-long primary teacher training program
conducted by Rato Bangala Foundation. This training, called the Primary Teacher
Training Program is the flagship training run by Rato Bangala Foundation in
collaboration with Kathmandu University and the Bank Street College of Education
in New York.

Youth Training
In order to cover the schools while all the teachers were engaged in the three week
face-to-face training, a special program was devised. This program consisted of training
a group of Rato Bangala graduates to teach youth in Dailekh who would then teach in
the schools while teachers were being trained. This innovative program had many
important features.
• It was possible for all the teachers of a particular school to be trained at the same
time.
• Each school got to select the youth from its catchment area and send them for
training and then for volunteering in the schools. The schools thus realized that
there were interested youth who would come and help them in times of need.
• Over 1800 youth in Dailekh got to experience teaching in primary classrooms in
a child-centered manner.
• Primary aged children got to experience young energetic “teachers” while their
own teachers were off on training.
• Eighteen graduates of Rato Bangala School got the experience to work in Dailekh
from periods ranging from two weeks to six weeks.
Education materials
In order to create child friendly classrooms and encourage students’ participation in
their learning, educational materials including children books were provided to all
schools.

Year Two – July 2010 to July 2011
Teacher Training
During the second year, 171 primary school teachers received two-month residential
training in Kathmandu. The 177 teachers who had received their two-month training
in the first year were involved in their eight-month practice teaching component. In
this year, 136 of the 177 teachers graduated. Further, 1,658 primary level teachers
graduated following a five-month skill development teacher training.

Distribution of Teaching Material
Keeping in mind the importance of teaching materials coupled with the availability
of few or no materials in community schools, 350 schools received such materials.
Material included basic material like , base ten blocks, geometrical shapes, tape
measures, weighing machines, magnets and more.
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Child Clubs
In order to empower children and help them in their extra-curricular activities 351
schools formed child clubs within their premises. The clubs conduct variety of activities
every month like general knowledge quiz competitions and debates. A total of 1,115
child clubs were formed with 5,576 events organized in different schools on the whole.

Meetings in Clusters
With a view to facilitate collegiate learning among teachers, 74 clusters were formed
in the district. These clusters were active in organizing cluster meetings and leading
discussions. Teachers met in these clusters on Fridays to discuss ways to teach and
learn from each other. A total of 215 cluster meetings were held during the year.

Meetings at the School
The DSP encouraged schools to have meetings on Fridays. These meetings were felt
to be useful for many schools as they discussed administrative issues and had time to
plan lessons for the next week. Meetings are held regularly in of 315 schools.

Involvement of Stakeholders
Parent awareness sessions were held in 250 schools in order to involve parents in the
activities of the children’s school. Similarly, Field Officers attended School Management
Committee meetings and contribute to improving the quality of teaching learning
process in the classrooms. Village Education Committees were formed in 29 of the
55 VDCs in the district and meetings were held with the district education office to
develop village education plans.

Annual Review and Report Dissemination Program
The District Education Office and the Dailekh School Project jointly organize annual
review and report dissemination program at the district level. All key stakeholders
like the Chief District Officer, Local Development Officer, District Inspector of
Police, teacher union representatives, representatives of political parties were present.
Copies of the annual report were distributed. The participants at the program
appreciated positive changes in the schools and gave suggestions for future activities.

Strengthening RBPOP Schools
DSP provided Rs. 100,000 for the original group of ten schools that have partnered
with RBPOP since 2004. This grant is to be used to organize teacher training, mobile
meetings, competitions among the students and standardization of question papers
for students’ examinations. Meeting with teachers were also organized to improve
relationships between the school and parents of children attending the school.

Libraries
By the end of the second year, 72 schools had libraries. Due to lack of space in the
school buildings many of these libraries were box libraries or string libraries.

Lead Schools
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A concept of lead schools in each of the VDCs was developed so that they would
serve as a model in the VDC. The minimum requirements to be a lead school was set
based on the following criteria: physical infrastructure, planning activities, classroom

management, use of teaching learning materials, formation of child clubs, organizing
of exhibitions, regularity of meetings with stakeholders like SMCs and parents, activities
for parent education, existence and use of libraries, evaluation systems of students’
achievements, social audit mechanisms, professional development of teachers through
Friday and cluster meetings.

Curricular Exhibitions
Curricular Exhibitions as a concept were totally new for community schools in Dailekh.
After receiving training, teachers and students started to organize school based
exhibitions and invited their fellow students, parents, community members and SMC
members to view the exhibitions. More than 150 schools organized exhibitions which
provided platforms for students to develop leadership and depth of knowledge.

Year Three – July 2011 to July 2012
Teacher Training
Teacher training activities, the backbone for DSP continued on to the third year.
Refresher training for Head Teachers and School Management Committee heads were
organized in which a total of 1010 individuals participated. A three-day Short Term
Training for Primary Teacher (STTPT) was held for 191 teachers who missed out
during the second year. 212 teachers completed their ten month package of the Skill
Development Training for Primary Teachers (SDTPT) during this year.

Teaching Materials
Teaching materials were distributed to an additional 100 schools. Similarly, a copy of
the children’s book Diwaswapna (Daydream) was given to teachers of all 502 schools.

Audio Tapes for English
Keeping in mind the difficulty of teaching English , audio tapes for teaching English
to students of grades one to five were prepared. Through this project, the whole
content of the Grade I through V books were recorded in audio tape in digital format.
After much research and review, it was decided that the teachers would use mobile
phones to play the recordings. Mobile phones proved to be cheap and effective and
has created a sort of a revolution in the teaching and learning of English for children
in Dailekh. Fifty teachers, from all over the district were trained for the pilot. The
teachers received the tapes as well as the lesson plan guide. They were to review the
material and send their comments to the central office.

Cluster and Friday Meetings
Cluster and Friday meetings were held regularly during the third year. A total of 8,136
Friday meetings were held in 312 schools in the district. Similarly, 278 cluster meetings
were held in 93 clusters. The expectation is that schools have up to 6 cluster meetings
in a year, and about 20 Friday meetings.

Child Clubs
Further 70 schools formed child clubs in the third year of the DSP which was seen as
becoming important for regular mobilization of students, celebrating Friday activities
and conducting extracurricular activities.
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Involvement of Stakeholders
A village education committee (as mandated by the Education Act) was formed in
additional 15 VDCs bringing the total number of such committees in the district to
44. Orientation program for 112 SMC heads including the VDC secretary and committee
secretary (the senior most head teacher in the VDC) was also held. Thirty Village
Education Committees (VEC) developed a Village Education Plan (VEP). The VEC
is responsible for handling the VEP whereby they ensure proper distribution of the
VDC fund for needy schools within the VDC.

Audio Tapes for English from Grades 1 to 5
The pilot in the previous year gave DSP the feedback to develop further the audio
tapes and associated material. In order to ensure that the students actually learnt
English, it was not enough just to develop the audio tapes. Model lesson plans were
made for across the grades, and bound as a book. Games and flash cards were developed
to encourage children to learn English in a fun and playful way. Copies of rhymes
vocabulary as well as important instructions were printed in flex. A second round of
training was conducted for fifty teachers from different schools, this was
considered as the Training of Trainers. The teachers who have received the TOT will
train other teachers in their locality and ensure that all the children are learning English.
These sets will be finalized after further incorporating suggestions and recommendations
from teachers and other stakeholders so that this program will run in all 513 primary
schools in Dailekh, and eventually in other schools around the country.

Exhibitions
More than 200 schools initiated school-based exhibitions which was the first of its
kind in the district. During the second year, parents, SMC members, and students
from other schools were invited to the exhibitions.

Network Strengthening
There are 10 schools working with Rato Bangala Partnerhsip in Outreach Program
since the beginning of 2004. These schools worked as partner schools for five years
and are now working in a separate structure called the RBPOP network. Every year
Dailekh School Project provides them Rs. 100,000. At the same time they generate
some funds on their own and develop a collaborative plan for the whole year. They
focus on major activities like; mobile meetings of schools principals and the school
management committee chairpersons, extracurricular activities for students, training
for teachers and classroom management. Seven among the 10 are considered as lead
schools in the district level.

Effect Evaluation of Teacher Training Program
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DSP works very closely and at par with the government training centers. As part of
this collaboration and to evaluate the impact of the project, trainers from the Regional
Training Center in Surkhet visited the district. They visited 16 schools under different
resource centers and reported to the project team. The team saw a lot of positive
changes in the schools. The schools and classrooms were cleaner, students cleaned
their own toilet and students were active in child clubs. Students face-to-face seating
facilitated learning and they sat on carpets. There were lots of printed material in the

classroom and children’s work was displayed. Annual education fair and child clubs
were regular part of the school. Many schools had developed library. Student’s learning
achievement was displayed in the office. Friday meetings of teachers and cluster
meetings were established, but had not received regularity yet. Most of the schools
visited did not do subject teaching, but had classroom teachers. Job chars and classroom
rules were followed to some extent. Gnerally there was improvement in learning
achievement, reduction in drop-outs and attendance was rising.
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EXTERNAL MID-TERM REVIEW

4

I

nterdisciplinary Analysis (IDA), an organization hired experts for the mid-term
review of DSP and conducted a series of meetings with DSP personnel. The team
met with DSP personnel prior to developing the questionnaire. It also reviewed the
quantitative progress of the Dailekh School Project against the baseline report.

Objectives
The aim of this midterm review was to assess the progress being made by the Dailekh
School Project (DSP) and come up with learning ideas for future initiative. Specifically
the review aims to find out:
• Interactive and child friendly facilities in classrooms of the project schools
• SMC, parents, and volunteers’ participation in the academic and the managerial
activities of the school
• Students’ proactive role in curricular and extracurricular activities
• Capacity of the teachers and other stakeholders to apply Child Centered Teaching
Learning (CCTL) approach in schools
• Progress on development of model schools for wider replication of the project
initiative, and
• Management system that delivers quality services to the students and teachers
An analysis of the DSP’s core principle shows that it is focused more on students’
learning. Teachers, SMC members, and PTA members are geared towards it. The
analysis of teacher training packages of 8 months, 2 months, 3 weeks, 4 months and
3 days provided by the DSP also depicts more of student learning. The study team
also compared the contents of these trainings with MOES training (appendix, 1).
This comparison showed that the contents are almost the same. The DSP has
emphasized on rigorous delivery, practical activities, and teachers’ commitment for
change and development. It also stresses on constant monitoring and supervision.

Methodology
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Prior to developing data generation tools the study team reviewed project documents
such as baseline surveys, logical framework, and an action plan. The team then prepared
schematic chart for data generation (appendix, 2). Based on this chart the team prepared
two different types of tools (appendix, 3). The first type of tools consisted of interview
schedule for focus group discussion with stakeholders such as parents, schoolteachers,
the head teachers, students, and the school management committee, DEO, DDC and
the VDC. And the second type of tool consisted of classroom observation.

The tools thus prepared were shared with IDA and DSP personnel. Their comments
and suggestions were incorporated before finalizing the tools.
Together the IDA and DSP personnel shortlisted and selected nine schools out of 513
in the district. Three schools from each category which consisted of three from among
the good performers, average performers; and the least performers (appendix, 3) were
to be visited. The categorization was based on DSP’s pre-set measuring yardstick.
The study team administered the tools in the field for a week with various personnel.
On the first day the study team went to one school, discussed with the different
stakeholders and also observed the classes in progress. The team members then shared
their field experiences with each other. Finally the team members were split into
different groups for observing various activities going on within a school. DSP personnel
accompanied each study team. They shared their experiences and worked as informants
to triangulate the field findings of the study team.
Finally the study team organized debriefing session with DSP field officers to confirm
and reconfirm the field findings. Discussions were also held with RBS student volunteers
from A Level (17 and 18 year olds) who were in Dailekh for three weeks.

Classroom Environment
DSP personnel encouraged teachers to change the seating arrangements in classrooms,
follow job charts, manage drinking water facilities, asked students to clean their own
classrooms, put dustbins in classroom corners, displayed students’ and teachers’ work
on the walls, and ensured students’ active participation in the learning process. (A
sample of a job chart is given in Appendix).
The study team found that all the visited schools had changed the settings of the
classrooms. There were four types of classroom setting for face to face learning viz.,
(a) round table facility for small children (b) rearrangement of traditional desk bench
to make round table classrooms (c) joining two desks for face to face learning (d)
putting students in a circle for classrooms comprising of floor sitting plan. Students
too were found receptive to these types of seating rearrangement since this was deemed
comfortable for interacting with each other, and helped mobility without disturbing
other students. However, some students implied that there was difficulty in seeing the
black/whiteboard. Teachers too realized that the improved seating arrangements gave
students more opportunity for shared learning and enabled teachers to be more
interactive. The report further elaborated that this changed seating arrangement made
it feasible for teachers to manage a bigger group, and pay more attention to the smaller
group. It also made it easier for them to monitor students’ performances, support
them in their difficulties and provide relevant feedback as per the need.
The table below shows the present status of the CCTL initiatives.
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Table 1: CCTL classroom of the Daielkh School Project
Classroom Layout Checklist
CCTL based classroom layout
F2F sitting arrangement
Space for moving in class
Back board
Floor seating
Age appropriate furniture
Drinking water in class
Dustbin
Resource corner with chalk/duster
Resource corner with stationary/sports
materials/books/duster

Old Schools
Year 065
Year 067
(N=435)
(N=452)
0.7
11.3
6.7
56
34.3
72.3
69.4
92.9
5.3
31.6
10.8
25.9
6.2
43.1
3.2
51.3
4.8
14.6
0.7
2.4

New Schools
(year 067)
(N=32)
0.0
31.3
59.4
59.4
9.4
9.4
9.4
9.4
6.3
0.0

Some of the schools had changed the seating arrangements deliberately to include
people of different castes, gender and academic performances. This rotation practice
had helped them address discrimination and promote gender, caste, ethnicity, and
disability related equality.
In all the schools visited by the team, classrooms walls were decorated with figures,
charts, drawings, poems, along with certain rules for the classroom prepared by the
students. Drawings and poems were prepared by the students and displayed by the
teachers. But, these displayed materials were prepared at the beginning of the year
and were not replaced at regular intervals.
The white-boards were placed within reach of the students. However, the students of
below average schools had limited opportunities to use them. In some of the visited
classes there were learning corner which was utilized as well.
A list consisting of every students name was displayed at the corner in some of the
visited schools. So was the case with notice boards and complain boxes. Only three
schools consisted of first aid kit. Personal hygiene of the students was also maintained
in the first two categories of schools visited but the last category of schools gave less
or no emphasis to personal hygiene.
Teachers were also encouraged to enable students to prepare job chart so that they
would enter in to a self regulated pattern for their assigned job. The table below
shows the activities mentioned in the job chart.
Table 2: Ascribed activities mentioned in the job chart
Job Chart Activities
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Classroom cleaning
Black board cleaning
Homework collection
Monitoring the classroom
Open and close door and windows
Collection and distribution of students'
assignment

Old School
Year 065
Year 067
(N=435)
(N=452)
0.3
5.5
0
0
7.7
20.2
1.3
5
2.9
17.2
5.2
19.7

New School
Year 067
(N=32)
0.2
0
0.2
0.3
0.3
0.2

The table above shows that students were starting to become involved in different
sets of activities which have actually helped them to be accountable towards keeping
their classrooms clean. The students were also seen as being disciplined when compared
to previous experiences. It was also seen that classroom rule was yet initiative prepared
by the students themselves and followed thoroughly since it is a known fact that once
students are involved in making their own rules, they are more likely to follow them.
It will be interesting to observe how disciplined and responsible these students become
as they grow.
Teachers were also found organizing exhibitions of students’ activities in classrooms.
The study team discovered that exhibition like this encouraged students to be active,
teachers to be competitive, and parents to be happy. The table below displays the
number of schools conducting exhibitions.
Table 3: School conducting exhibition by year (in percentage)
Exhibition Status
No exhibition
Partial but not in all class (1 - 4 exhibition)
One Exhibition in each class
Two or more exhibition

Old School
Year 065
Year 067
(N = 435)
(N = 452)
98.9
81
0.2
3.3
0
10.6
0.9
5.1

New School
Year 067
(N = 32)
100
0
0
0

As previously mentioned some of the schools were taking initiatives to conduct
classroom exhibitions. While others were yet to do so. An interesting find was that
almost all teachers and students were realizing the importance of classroom exhibitions
for both students and teachers. In addition, the growing number of schools organizing
classroom exhibitions was proof enough of its importance. However, it was seen that
teachers were not found referring to exhibited materials while teaching. Since the
concept of violence-free schools advocated against corporal punishment, as
emphasized by the DSP in its teacher trainings, the study team during focus group
discussions with teachers found that they were applying negotiated approach to
punishment. As a result, in Type A and type B schools students were not hesitant to
express their ideas before the teachers and thus a collegiate atmosphere prevailed
where the learners were self directed, and did better academically.
However this was not observed in type C school where there was a prevalence of
corporal punishment. The type C schoolteachers put forward their own arguments in
favor of corporal punishment. They said they were unaware of an effective alternative
to corporal punishment and that even the students and their parents asked for corporal
punishment.

Curricular, Co-curricular, and Extracurricular Activities
The DSP encourages students to be involved in curricular, co-curricular, and
extracurricular activities. In curricular activities, students prepare their own lessons,
do homework, and follow the suggestions of the teachers. In co-curricular activities,
they organize activities like quiz contests and debates. In extracurricular activities
they are entrusted to act as anchors in organizing games and morning assemblies.
Other activities include dance, elocution contest, drawings and cleaning the school
surroundings.
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During the morning assembly it was observed that some student leaders conducted
physical exercises, announced school news and activities, checked individual hygiene
and discussed heath issues and other difficulties faced by their fellow students.
Throughout the day children’s activities changed according to their job chart. During
the evening assembly, however, some children led short physical exercises and made
class announcements, if any.
It was impressive to see that students were responsible for their assigned jobs; they
reflected on the day’s activities, questioned, debated and amended their activities.
They were also found to be loyal to their duty, encouraged to share their learning with
their fellow students, and were ready for self directed learning. The above mentioned
practices helped teachers to better manage their time and enabled students to gain
confidence in themselves.
Group work had also helped students to be dutiful to their job, loyal to their task
leader, manage agendas in a proper way, a feeling of pride for being with their friends,
and made them more responsive towards group work and classroom participation.
Gainful engagement of students in their daily activity is a novel practice introduced
by the DSP.
Both inter and intra-school exhibitions were organized in various schools. Teachers
and students were thus made familiar to learn from each other in an unobtrusive way.
However such exhibitions were limited and the lessons learnt from the exhibitions
were not linked to classroom teaching: exhibitions in fact were organized as a separate
activity. The schools visited by the team were found to organize extracurricular
activities each Friday. Singing, dancing, and sports were seen as being part of the
programs organized. Some students were also seen playing the maadal (local drum).
The reported problem was that the play materials. Their supply was not adequate to
satisfy the needs of all students. In case of quiz, spelling, elocution, and sports
competition,
only those students who were deemed more talented than the others got that
opportunity. These finding were confirmed in type C school. It was also observed
that most of the students did not take part in extracurricular activities throughout the
year. This could be due to variety of factors like helping parents in the field, or with
household chores, or just general in difference to activities going on in the school. In
some of the schools, project work was planned for grades four and five which included
seed germination, mini-research, and group homework. The most popular group work
was seen as seed germination, and occasional group homework. But the teachers
were not found referring these projects during the course of teaching in the classroom.
Very few teachers had linked project work to their lesson plan. DSP also encouraged
teachers to form child club in each school. The intent of forming child club in school
is to make students active. The table below displays the percentage of child clubs
over three years.
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Table 4: Percentage of school with child club
# of Child Club
Zero
One
Two
Three
Four
Five

Old School (N = 435)
Year 065
Year 067
96.8
25.9
2.76
8
0.5
11.3
19.2
20.6
15

New School (N=32)
Year 067
93.8
3.1
0
3.1
0
0

Child Centered Teaching
Naturalist and constructivists emphasize on child-centered teaching. Idealists advocate
teacher-centered teaching. Behaviorists, realists, and pragmatists see the role of both
teachers and students in teaching. DSP adhered to the naturalist and constructivist
approach to teaching and trained teachers accordingly. However, these approaches
require educational materials to engage students in learning.
The study team observed classes, held discussions with teachers and students and
found that teachers were trying to apply the skills that they had learnt to their
classrooms. Students were also enjoying their self-paced learning abilities. In many
class rooms the lecture method was replaced by group work. However there were
some schools where teachers were relying on lecture method.
Though the DSP training for child centered teaching was applied in classrooms, the
teachers’ encountered major difficulty in “Handling differently-abled children and
conducting classes for multi-grade learners”. Teachers of Shree Krishna Primary School
can be cited as an example. Problem of multi-grade teaching was observed in other
schools as well.

Friday and Cluster Meeting
Previous research has shown that collegiality ensures professional upgrading of
teachers. In order to develop collegiality, DSP introduced Friday meetings and cluster
meetings of the teachers for reciprocal learning. Friday meeting is for individual school
and cluster meetings are for groups of schools within the cluster which number 101 in
the district. Teachers of each school meet on Fridays to discuss the problems faced
and seek solutions for the same. Herein below is a table that gives an occurrence of
Friday meetings in Dailekh.
Table 5: Schools with Friday meeting
Friday Meeting
No Meeting
1-4
5-9
10-14
15 - 19
20 & Above

Year 065
90.9
2.9
4.4
1.8
0
0

Old School (N = 452)
Year 066
Year 067
82.1
30.5
7.1
17.7
8
30.1
2.9
21.2
0
0.4
0
0

New School (N=32)
Year 067
90.6
9.4
0
0
0
0

The table above shows DSP was able to create a culture of Friday meeting in each
school. Now a day’s almost all schools hold Friday meetings on a weekly basis. In
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these meetings teachers discuss learning difficulties faced by their students, the problems
faced by the teachers as well as hold discussions for the overall physical improvements
of their schools. The box below gives the agenda of Friday meeting of a school.
Agenda of Friday Meeting
1. Review of the weeklong activities
2. Sharing the best practices of the week
3. Planning for the coming week
Teachers also conduct cluster meeting during the last Friday of each month. Roster
teachers, trained by the government to train subject specific teachers assigned by the
School Sector Reform Plan to support teachers and subject specific teachers also
participated in the numerous meetings and discussed their problems. Roster teachers
also facilitated the monthly cluster meetings. Herein below is the agenda of cluster
meeting that was held in 72 cluster center (RC).
Agenda of Cluster Meeting
1. Sharing subject specific issues and problems
2. Resolving the issues with the help of lead teachers
3. Sharing new thoughts and actions on education
Both the Fridays and cluster meetings encouraged teachers to share their problem and
learn from each other. As has been said by the teachers, culturally they were hesitant
to do so earlier.
The focus group discussion and informal interview with teachers, head teachers and
school management committee also showed that the culture of holding Friday and
cluster meetings had given teachers a venue for sharing their problems, and generating
ideas to address the problems from its roots. These groups also accepted that meetings,
discussions and interaction among the teachers helped them achieve professional
excellence.
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Teachers in the School
There are four teachers for 92 students in Bhairavdevi Primary School.
They are regular at school and continuously discuss contents of the
subjects to be taught along with their delivery approaches. SMC/PTA
members follow up on the teacher’s activities and give suggestions if
necessary. The teachers taught students by singing and dancing and
exchanged their learning and experiences with their fellow teachers during
Friday meetings. The experiences of the teachers were shared within
the school, the neighboring schools and during cluster meetings. Teachers
have also learnt to do research while teaching. They prepared teaching
materials during training and were found using them. Apart from this,
teachers also encouraged students of higher grades and/or
knowledgeable students of the same grade to help their fellow students
with academics. In grade C school, teachers of Kalikasthan Primary school
have had different experience. In this school too, there are trained teachers
but were neither seen using educational materials nor preparing lesson
plans.

Participation of Stakeholders
Stakeholders are involved through different ways in the school. SMC members, for
example participated in building construction, renovation and maintenance of the
same. They involved themselves with the recruitment of teachers; and participated in
meetings with teachers; students then participated in their collegial learning.

SMC Members
During the course of discussions the study team found that the SMC members could
be broadly divided into three categories.
Category One: Newly-formed SMC’s not fully aware of the project and its intervention.
Category Two: Members working for a long time some as SMC members, some as
teachers, and some as parents. This group was active in supporting teachers, regulating
teachers for their assigned jobs, and putting efforts to create a child-friendly classroom
environment including the construction of buildings.
Category Three: SMC members who have been around for a long time, but have not
been able to translate the intent of DSP training in schools. They maintain their
stance saying that although they intend to bring changes but have not been able to do
so because the actual change agents are the teachers and the students.
SMC meetings were usually held once in three months or less as per the requirement
of the specific area. The analysis of the meeting agendas showed that the members
were seen discussing issues of infrastructure development and teachers’ management.
Agenda of quality education was left to the teachers. However, the teachers too were
not found discussing these issues. An analysis of their meeting agendas showed that
they did not talk about the quality of education per se, nor did they discuss the best
and the least performing teachers and students.

Parents
There were three categories of parents. The first category was found involved in the
affairs of the schools. They lived near the school and were comfortable visiting schools
and enthusiastic about contributing towards its activities. The second category was
not involved in the school activities.
The third category consisted of those reluctant to walk to the school premises and
interact with the teachers on a professional level because, in their words, they were
unaware about the school due to their own illiteracy. Despite these obstacles the
second and third categories of parents were found eager to contribute something to
the school, only if they knew how. These were also of the opinion that they learnt
essential things in the three-day training program but were unsure about how to discuss
the same with other parents. Thus, the DSP project has brought parents and the school
closer. All three categories of parents have expressed a desire to be involved in
developing the school. This does not regularly happen in schools around Nepal.
However, the teachers and the principal perceived parental behavior in a different
manner. Their general refrain went as follows, “If we invite parents for academic
meeting they don’t come, but if there is singing and dancing or some form of enter-
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tainment they will always show”. This statement depicts that parents come to school
for entertainment, which was not the case before, as parents were asked to come to
schools to contribute their labor or to provide support to the school. Parents are yet
not confident about contributing towards academic meetings, and this might come
about in the upcoming years, at least among the educated parents.

Students
Students of all schools visited were involved in almost the same type of activities
which showed that DSP has yet to motivate and enable students to be creative and
constructive to generate unique agendas of their own. Similar was the case with
teachers, parents, and SMC members performing the same activities that DSP had
trained them on. However, once they do these pre-set activities on a regular manner
and in a meaningful way, we hope that creative and useful activities will be started.
The child club (discussed later) are a good opportunity for this.

Facilities at Schools
Librar y
It was very interesting to observe that all the schools have a library of one kind or
another. If these libraries are used as they should be, the DSP will make a tremendous
impact on the children’s reading habit.
Library Facilities in Schools
There were three types of libraries in the visited schools: string library,
shelve library and room library depending upon the financial situation of
the school. Some school even had separate library and also a string library
in each classroom. The students borrowed books from these libraries.
The loaned books were then recorded in a record keeping book while
teachers were entrusted with this task. An analysis of the records showed
that students borrowed between four to eight books/magazines a year.
The students who studied these books were asked to share the knowledge
obtained from the same which was highly appreciable among students.
Toilet
In the schools visited by the team, there were separate toilets for girls and boys along
with drinking water facilities and well maintained playgrounds except in Bhairav Lower
Secondary School which falls in category C.
In each of the observed schools there were drinking water facilities. Even in schools
where students had to fetch water from a distance place, drinking water facilities were
ensured. There were three different approaches to providing drinking water facilities:
drinking water taps in the school premises; peon fetching drinking water for the students;
and students were fetching drinking water in each classroom.
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SMC members played a significant role in maintaining toilets for both boys and girls
and also managing drinking water for children in the school. Teachers on the other
hand ensured that students were active in maintaining cleanliness in the classrooms
and on the playground. Thus, in Dailekh, students (particularly girls) will not have to
drop out of school for lack of toilet facilities.

Student Enrollment and Performance
With the aforesaid deliberations, DSP anticipated an (a) increased enrollment rate of
children in schools (b) increased rate of promotion of students (c) reduced dropout
and repetition rate of students, and (d) improved achievements of students. The
table below shows the progress made in these areas.
The study team analyzed the record of students’ enrolment and found that the number
of students did not increase as was anticipated. In case of boy-students the number
had decreased from 2065 BS (2008) to 2066 BS (2009), and to 2067 BS (2010). The
number of girl students had increased by 981 from 2065 BS (2008) to 2066 BS (2009).
But the number of the girl students decreased in 2067 BS (2010). The chart below
displays the number of school enrollees of Dailekh district.
Number of students in school
70000
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Total I-V

Year 067

The above graph shows and analysis of data fluctuation in different 3 years with
leaning towards decreased students enrollment rates. The DSP field officers’
experiences questioned the reliability of data reported from the school. The obvious
reason being that the Department of Education has adapted a per child funding policy
and the number of students’ based teacher’s recruitment system. Due to these policies
some schools provided fake data. Under these circumstances it becomes extremely
difficult to claim that DSP input could increase the number of students.
Additionally, a head count conducted in all the schools in Dailekh showed that there
were 56,000 students in the primary grades in Dailekh, whereas the data provided in
the flash report shows 74,000 students. This is a very wide discrepancy. Based on this
data, the DSP will not be able to determine results in terms of enrollment.
The second and the third anticipation of the DSP initiative were to increase the
promotion rate of the students and to reduce dropout as well as repetition. Herein
below is the chart that gives a picture of the promotion, dropout, and repetition rates
of the students of Dailekh district.
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Promotion, dropout and repetition rate by year
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The chart above shows that the promotion rate has been increasing, repetitition and
the dropout rate has been decreasing. But the pace of increment of promotion rate
(68.9% in 1965; 71.3 % in 2066; and 71.2% in 2067 BS) and the reduction of dropout
(11.1 % in 2065; 11.4 % in 2066; and 10.5 % in 2067 BS) and repetition rate (20.0%
in 2065; 17.3 % in 2066; and 10.5 % in 2067 BS) was found to be low. The fake data
might also have contributed to this result. This demands data verification empirically
which is time consuming.
Alternatively, mid-way through the project, there is an increase in the promotion rate,
some drop in the repetition category and the drop-out rate. This could be the trend,
and if this continues to the long-run, it might be an indicator of a very stable factor.
Increased students’ achievement was the next anticipation of DSP initiative which
depicts students’ achievement so far.
Average achievement level (in marks) of grade I-V students in major subjects
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Addional School (067)

The chart above shows that students’ achievement in major subjects increased at a
very slow pace. The pace of increment was just 1% in a year. Both boys’ and girls’
rate of increment in school achievement was almost the same i.e. 1% a year. The
chart below displays the sex wise rate of students’ achievement.
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Sex specific students’ achievement in major subjects
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Both the charts above depict that DSP initiatives are yet to focus more on students’
achievement. It has now ensured minimum enabling conditions in school. This may
be the right time to pay attention to students’ achievement rather than other aspects
of the project.
Table 6: Achievement level of the students (yearly)
Selected School in Midterm Review
Lead School
Grade A
Grade B
Grade C

Academic Year and Average Score of the Students
Year 065 (008)
Year 066 (009)
Year 067 (010)
37.8
40.6
40.9
38.6
40.0
40.5
37.6
39.6
40.0
38.0
38.4
39.8

Table 4 shows the DSP has had some effect in increasing students’ achievement in
academics. However, the improved score was not statistically significant for all levels
and academic years of schools. Grade-wise analysis of the students’ score also gave
the same result. This raises serious question for effective use of inputs and
methodologies applied by the DSP towards quality education. It also indicates that
the DSP has to gear up its effort towards this direction. Alternatively, the system of
evaluation in these schools must be studied. One possibility is that the results of
various tasks conducted during the first half of the project will show up during the
second half. However, DSP has to be vigilant on this matter.
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FINDINGS AND
RECOMMENDATIONS

5

Findings of the Study Team
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Evaluation team was highly impressed with the positive changes in the visited schools.
The schools were cleaners consisting of proactive students, print rich classroom, and
others. It seems that changes are possible in community schools brought together by
collaborative action at all level. The details of findings are as following;
1. Welcoming environment in schools so that students and parents are always enthusiastic to attend schools. This is a very beginning step that our schools are not
friendly still. In other parts of Nepal this does not exist. So that this action help to
work together with parents and suppose to help children in both home and school.
2. Students were being more responsible and taking the responsibility of keeping
cleaner environment in school, cleaning the toilets, following job charts and classroom rules when they are in classroom. That’s’ why the school premises is cleaner
and classrooms are cleaner, looks better furniture arrangement, and they have
good relationship among the students. Students from different caste and group
are working and playing friendly.
3. Increased reading habits in students and library concept is adopted in these schools.
Teachers and students follow library rules and students themselves run the library.
4. Cluster meetings and Friday meeting are helpful to continue and to implement
the training interventions in classroom. Teachers use to sit in subject wise groups
and they discuss on difficulties and highlights so that these meetings are more
important to make success the SSRP target particularly Teachers’ Professional
Development (TPD).
5. School timing is followed strictly and it is increased in some schools. Teachers
arrive by 9.30 to 9.45 am and they spent 15 minutes for daily review at the end of
the day.
6. Office rooms are completely informative and teachers have been displaying an
annual plan, catchment area, socio economic status of community people, teachers
and students description, income and expenditure and Teaching Improvement
Plan (TIP) and others as well.
7. Use of teaching materials is increased. Both locally collected/prepared and purchased teaching materials are well managed in these schools. Teachers have started
to use teaching materials while teaching. It is more important because teachers in
the community schools have very poor practice to use teaching materials. While
using teaching materials then the teaching learning process can be participatory
and student can learn actively.

8. Functioning School Management Committee is another positive change in these
schools. In tradition, school management committee are mostly passive and they
use to involve in managerial decisions like; teacher’s appointment, transfer, building, scholarship distribution but here committee is working with closely with teachers and also they involve in academic agendas like; teaching plans, teaching materials, teacher training and others.
9. Parents are more frequent in schools and the relationship between school and
parent is improved. Student come with better preparation in schools and parents
participate in programs organized by the school also. Blaming culture between
teachers and parents in reduced in these schools and parents are happy with teachers
and their results in school.
10. Schools are able to enroll most children from their community. But the drop out
and repetition rates are not completely stopped. These schools have decreasing
rate of drop out and repetition. It is another important part for community schools
because most of community schools have trend to increase the number of students
to secure the per child funding (PCF). So that PCF is major factor to show more
students in register and Flash report.
11. There is small increment in average achievement in major subjects. Even it is
below 50% in some subjects average achievement in social, Nepali and science is
above than 50%. Teacher are not implementing training skills and knowledge in
classroom so that the achievement level is still below 50%. Motivation to teachers
and encourage to implement the training skills and then they can improve the
classroom teaching as well as the evaluation system.
12. Frequent supportive monitoring by field officers is one of the major factor to
make positive changes in schools. Also joint monitoring of resource person and
field officer is more effective and it looks sustainable approach when project
exists. In some cases field officers and resource persons are working in a separate
way and they have different area to monitor like; filed officers focus on classroom
transformation and teaching learning process where resource persons focus on
administrative and managerial activities.
13. District education office and project are working closely and also working in joint
plan in some activities. Also district development committee, municipality and
village development committee are sharing expenses and working together. This
is important to sustain current interventions when the project leaves. Now it is
time to head the interventions by district education office and the back stopping
by project staffs.

Replication of the Project
The study team tried to find out replicable practices of DSP applied by other schools
of the country. The team observed daylong school activities, discussed with teachers,
the students, and interviewed head teachers and SMC members. Herein below is a
list of all replicable activities identified by the visiting team:
• Encouraging students for collegial learning by reorganizing seating arrangement
in oval, triangular, and square shapes
• Developing and maintaining a job chart for self disciplining the students, and
forming rules for the classroom
• Encouraging students to share the leanings obtain from library books/magazines
• Using morning and evening assembly to share massages with the students
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•
•

Extra-curricular activities to keep the students engaged, to make them responsible, and to develop skills
Exhibitions to gain confidence in their learning, to be able to explain to others
and to enjoy learning

Recommendations
DSP could bring about substantial changes in classroom settings, pedagogical process, human resource mobilization and many others but has yet to focus on the major
intent of this project i.e. improvement of students’ achievements through teacher
training. The reason is that students’ achievement is still low. Even the progress made
so far has not increased in a significant way. Keeping this in mind the study team has
come up with some suggestion as future direction for the years to come.
1. Localization and Contextualization of Teacher Training Program
Teachers of Dailekh have been trained by different agencies. DSP is one of the trainers.
Each of these trainers taught almost the similar content but the approach of training
delivery is different between Dailekh School Project and the government agencies.
Dailekh School Project organized training for all teacher at the same time so that they
had an opportunity to know to each other and to prepare an action plan by their
schools team. It was easier to implement that plan when they are in school. Our team
observed some problem in implementation in both cases like;
Localization and contextualization of the training still remained a problem to the
trainers including that of the DSP. The level of motivation in teachers is really problem
and it is a major barrier to implement the training skills in the classroom, localize and/
or contextualize each of its trainings, and retrain teachers at their workplace, in such
a manner
2. Parental Involvement and Participation
All parents are advocates of their children, irrespective of their economic and academic
status. Their dealing with children helps or discourages them in learning. Keeping
this in mind it is recommended that parents should be involved in running small
activities like (a) creating a classroom library (b) preparing educational materials (c)
sharing their experience with children about the need and importance of education in
life (d) teaching life skills and small scale income generating skills to children and
teachers alike.
3. Use of Mass Media as Stakeholders’ Aide
The students, parents and teachers should be supported by mass media as aides to
education. Language teachings by radio program, community knowledge generation
by local newspaper, cassette and DVD programs focusing on different areas of students’
concern are some of the proposed programmes through mass media intending to
support DSP initiatives. The study team realized the need for self-taught packages
(print, audio, video, and many others) for irregular students so that they can cope with
tasks they might have missed for number of reasons.
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4. Application of Recorded Information
DSP has developed a data keeping system that can be used to find the individual

record of a teacher, his/her training duration, problems that s/he faced, skill that s/
he is posses, and ability that s/he wants to add on. This data system will help DSP
treat teachers individually and help him/her secure desired educational achievements
from the students. It also helps DSP to redesign its training according to the needs,
interests, and resource (NIR) of the individual teacher.
5. Identification of Contributing Forces to Attain Desired Results
DSP trained teachers in a uniform manner but the needs and potentialities of the
teachers depicted lack of teaching skills to deliver a single content. Multi-grade
teaching, large class handlings, and dealing with differently able students are some of
the skills essential for teachers to possess. Teachers also require varieties of approaches
to teach the same content. This suggests the need to rethink the training modules.
Such training models include self taught training packages for teachers, students’
own educational materials created out of their own experiences to teach different
concepts, anecdote of different approaches to teach a single concept in a given setting,
and more.
6. Use of Materials
The report suggests a continuous supply of adequate materials for use by students
taking turns so that the school does not have to be burdened with having all materials.
Ten of each play or learning material may be adequate for use by rotation.
7. Revisiting Log Frame for Anticipated DSP Output and Outcome
The study team reviewed the log frame and found it to be an objective oriented
document. This objectivity measuring instrument might have pushed DSP
implementers to achieve measurable target serving as the means to ensure quality
education through teacher training. And one of the measurable indicators of quality
education was the students’ score which unfortunately was not significantly improved,
although it did have a growing trend.
A log frame consists of three measurable indicators viz., increased enrollment rate,
decreased repetition and dropout rate, and improved the promotion rate. But most of
the above factors were found to be outdated because the enrollment record was reported
to be fake (discrepancy was found between the records produced by DEO Dailekh
and the head count record submitted by DSP) since every school reported having
more students than the actual number present in each school. This was done to secure
“Per Child Fund” from the government. Repetition and dropout rate was also found
to be taken from the same fake records and hence this lead to accumulation of false
information. In case of the dropout and transferred rate, students were not identified
by the school system which compelled the figure of dropout rate to be wrongly reported.
This shows that the log frame should be revised by emphasizing the indicators for the
rest of the project period i.e. three years from now on. The revised log frame should
consists of indicators like; changed classroom settings, changed learning culture of
the students, improved reading habit, transferred pedagogical process, significant
contribution of parents to improve students’ learning, improved teachers’ collegiality
for their professional growth, local innovation of the stakeholders of education for
improved teaching/learning, reflective practices of teachers, self monitored school/
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cluster system in place as a replicable model of DSP initiatives. We believe that the
DSP is well on its way to achieving these targets; they just need to be reformulated
and articulated with emphasis.
8. Linking Teaching with the Lived Reality
Quality education is one of the main concerns faced by the DSP. This concern should
be addressed by (a) enabling teachers to be reflective in their teaching approaches,
and (b) reorienting teachers for exemplar approach to teaching math, science, social
studies, and environment through interaction with the surrounding environment.
9. Working Relationship with District Education Office and Village Education
Committees
Evaluation committee felt to focus on to improve the working relationship with district
education office, district development committee and village education committees
(local government). So that these permanent institutions can continue the current
interventions when project exist. It requires to train the resource persons, school
supervisors and other people working in district education office and also empower
the people working in village education committee.
10. Institutional Development
Help to developing and capacity building in district education office, resource center
and village education committee.
a.
School principals who attend meeting once a month in resource center do not
have an opportunity to learn more from watching documentary, reading books,
presenting slides/papers and others. So that a resourceful resource center can be
a learning sharing place for principals and teachers. Some computers, multi media,
library books, limited teaching materials are basically necessary in all resource
centers..
b. District education office: Decentralized planning, supportive monitoring and
effective service delivery are major basic requirements in district education office.
These things are being difficult to get due to under staffing, proper planning,
team building and modernized equipments. So that training for staffs, proper
management in district office and adding new equipments are necessary in joint
venture between district education office and Dailekh school project.
c. Village Education Committee (VEC): Village education committee are important
to attend day to day program in schools and to developing sustainable and balanced plan at village development committee level. VEC are formed in all VDCs
but the people working with VEC are not familiar with their role and responsibilities. Also they do not have adequate knowledge and skills on planning and resource mobilizing. Hence training, workshop and necessary supports are required
for the people who are working in these village education committees.
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lgisif{ / ;'emfp
sfo{jm| dsf pknlAwx¿
e|d0f u/]sf] ljBfnosf] kl/jt{g b]v/] cWoog 6f]nL lgs} k|efljt ePsf] 5 . ljBfnox¿ ;kmf
ePsf 5g\ . ljBfyL{x¿ ;lj|mo b]lvG5g\ eg] leQfdf 6fFl;Psf ;fdu|L tyf cGo s'/fx¿n] sIffsf]7f
/dfOnf] ePsf] 5 . o; s'/faf6 s] k'li6 ePsf] 5 eg] ;a} kIf ldn]/ sfd u/]df ;fd'bflos
ljBfnodf ;'wf/sf sfdx¿ ;Dej 5g\ . ljBfnodf b]lvPsf s]xL dxŒjk"0f{ pknlAwx¿ lgDgfg';f/
5g\ M
!= ljBfnodf :jfutk"0f{ jftfj/0f ePsfn] ljBfyL{ tyf cleefjs ;w}F pT;fxL agL ljBfno
cfpF5g\ . of] Pp6f ;'?jftL sbd xf] . xfd|f clwsf+z ;fd'bflos ljBfnox¿ ce}m klg
ldqjt\ 5}gg\ . g]kfnsf cGo w]/} ljBfnox¿df o:tf] b]lvGg . To;}n] cleefjsx¿l;tsf]
;xsfo{n] afnaflnsfx¿sf] rf}tkmL{ ljsf;df ;xof]u k'U5 eGg] b]lvG5 .
@= ljBfyL{x¿ a9L lhDd]jf/ ePsf 5g\ / ljBfnosf] jftfj/0f ;kmf /fVg] lhDd]jf/L lnPsf
5g\ . pgLx¿n] zf}rfno ;kmf ug],{ ha rf6{sf] kfngf ug]{ / sIffdf x'bF f sIffsf]7fsf
lgodx¿sf] kfngf ug]{ u/]sf 5g\ . To;}n] ljBfnosf] xftf / sIffsf]7f klg ;kmf b]lvPsf
5g\ . pd]/cg';f/sf cfdg];fdg] eP/ a:g ldNg] kmlg{r/sf] Joj:yfkg ePsf] 5 / ljBfyL{x¿
klg Pscfk;df 3'nldn eO{ l;Sg]–l;sfpg] jftfj/0fsf] ljsf; ePsf] 5 .
#= oL ljBfnox¿df ljBfyL{x¿sf] k9\g] afgLdf ;'wf/ cfPsf] 5 / k':tsfnosf] cjwf/0ff klg
ckgfOPsf] 5 . lzIfs tyf ljBfyL{x¿n] k':tsfnosf lgodsf] kfngf u/]sf 5g\ eg] ljBfyL{
cfk}mn] klg k':tsfno ;~rfng u/]sf 5g\ .
$= sIffdf tflnddf l;s]sf s'/fx¿ sfof{Gjog ug{ / ltgnfO{ lg/Gt/tf lbg lzIfsx¿sf]
Sn:6/ a}7s / z'jm| af/]] a}7sn] lgs} ;xof]u k'¥ofPsf] 5 . lzIfsx¿n] ljifout ¿kdf ;Fu}
a;L cfk"mnfO{ k/]sf] cK7Øf/f]af/] 5nkmn u/L To;dfly k|sfz kfg]{ u/]sf 5g\ . o;/L
ljBfnoIf]q ;'wf/ sfo{jm| d (SSRP)sf] nIo ;kmn kfg{ oL a}7sx¿ a9L dxŒjk"0f{ b]lvPsf
5g\ . vf;u/L lzIfssf] k];fut ljsf; (TPD) sfo{jm| d ;~rfng ug{ lzIfsx¿n] dfu
;ª\sng ug]{ / /f]:6/ lzIfsn] ;dfwfg ug]{ s'/f klg o;af6 ;dfwfg ePsf] 5 .
%= ljBfnosf] ;do s8fOsf ;fy kfngf ul/Psf] 5 / s]xL ljBfnox¿df t ljBfno ;do
a9fOPsf] klg 5 . lzIfsx¿ laxfg (M#)–(M$% leq ljBfno cfOk'U5g\ / $ ah]kl5 !%
ldg]6 To; lbgsf] ;dLIff u5{g\ .
^= sfof{nosIf k"0f{ ¿kdf ;"rgfd"ns ag]sf] 5 . ToxfF lzIfsx¿n] jflif{s of]hgf, ;]jfIf]q,
;d'bfosf hgtfsf] ;fdflhs–cfly{s cj:yf, lzIfs ljBfyL{x¿sf] ljj/0f, cfo–Joosf]
ljj/0f, z}lIfs ljsf;sf] of]hgf (TIP)sf ;fy} cGo ;fdu|Lx¿sf] k|bz{g ul/Psf] 5 .
&= lzIf0f ;fdu|Lsf] k|of]udf j[l4 cfPsf] 5 . oL ljBfnox¿df :yfgLo :t/af6 hDdf ul/Psf,
lgdf{0f ul/Psf tyf vl/b ul/Psf lzIf0f ;fdu|Lx¿ Jojl:yt 9ª\un] /flvPsf 5g\ . k9fpFbf
lzIfsx¿n] oL lzIf0f ;fdu|Lx¿sf] k|of]u ug{ yfn]sf 5g\ . of] Psbd} dxŒjk"0f{ s'/f xf]
lsgeg] w]/h} ;f] ;fd'bflos ljBfnox¿df lzIf0f ;fdu|Lsf] k|of]u ug{] cEof; lgs} sd x'G5 .
*= oL ljBfnox¿df ljBfno Joj:yfkg ;ldltsf] ;lj|motf csf]{ Pp6f ;sf/fTds kl/jt{g
b]lvPsf] 5 . k/Dk/fut ¿kdf x]g]{ xf] eg] …ljBfno Joj:yfkg ;ldltÚx¿ k|foM lglij|mo
/xG5g\ / ltgLx¿ vf; u/L k|zf;sLo lg0f{ox¿df dfq ;+nUg x'G5g\ . h:t}— lzIfssf]
lgo'lQm, ;?jf, ejglgdf{0f, 5fqj[lQ ljt/0f cflb t/ kl/of]hgfsf ;fe]mbf/ ljBfnox¿df
;ldltn] lzIfsx¿sf] lgs6 /x]/ sfd u/]sf] / lzIf0f of]hgf, lzIf0f ;fdu|Lx¿, lzIfs
tflnd tyf cGo z}lIfs sfo{;r
" Ldf klg ;+nUg /x]sf] kfOPsf] 5 .
(= cleefjsx¿ af/Daf/ ljBfno cfpg] u/]sf 5g\ . ljBfno tyf cleefjssf] ;DaGwdf ;'wf/
cfPsf] 5 . ljBfyL{x¿ /fd|f] tof/Lsf ;fy ljBfno cfpg yfn]sf 5g\ / ljBfnon] cfof]hgf
ug]{ sfo{jm| dx¿df cleefjsx¿ ;xefuL x'g yfn]sf 5g\ . of] klg kl/of]hgfsf] ;fe]m] bf/
ljBfnox¿df b]lvPsf] ;sf/fTds pknlAw xf] .
!)= cGo ljBfnox¿n] cfˆgf] ;d'bfosf w]/} afnaflnsfx¿ egf{ t u5{g\ t/ tL ljBfnox¿df
ljBfno 5f8\g] / sIff bf]xf]¥ofpg] b/ ce}m 3l6/x]sf] 5}g . e|d0f ul/Psf ljBfnox¿n] rflxF
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lar}df ljBfno 5f8\g] / sIff bf]xf]¥ofpg] b/ klg 36fPsf 5g\ . ;fd'bflos ljBfnosf] of]
Pp6f dxŒjk"0f{ kIf xf] lsgeg] w]/h} :tf] ;fd'bflos ljBfnox¿df k|ltljBfyL{ cg'bfg (Per
Child Fund) k|fKt ug{ ljBfyL{ ;ª\Vof a9fpg] k|jl[ Q /x]sf] 5 . To;}n] k|ltljBfyL{ cg'bfg
w]/} k|fKt ug{sf nflu ljBfyL{ egf{ /lh:6/ / ;/sf/n] a;]l{ g ;ª\sng ug]{ ˆNof; l/kf]6d{ f
ljBfyL{ ;ª\Vof a9L b]vfOG5 .
!!= cª\uh]| L, lj1fg, ul0fth:tf k|dv
' ljifosf] cf};t pknlAwdf yf]/} j[l4 ePsf] 5 . s]xL
ljifox¿df %)Ü eGbf sd cfP klg ;fdflhs cWoog, g]kfnL / lj1fg ljifodf %)Ü eGbf
dfly cfPsf] 5 . lzIfsx¿n] sIffsf]7fdf tflnddf k|fKt u/]sf] l;k tyf 1fgnfO{
sfof{Gjog gu/]sfn] pknlAw ce}m;Dd %)Ü eGbf tn /x]sf] xf] . lzIfsx¿nfO{ pTk|l] /t
u/]df / tflnddf kfPsf l;knfO{ sfof{Gjog ug{ k|fT] ;flxt u/]df dfq pgLx¿n] sIffsf]7fsf]
lzIf0fdf k|ult ugf{sf ;fy} d"Nofª\sg k|0ffnLdf klg ;'wf/ NofpF5g\ .
!@= ljBfnodf ;sf/fTds kl/jt{g cfpg'sf] Pp6f k|dv
' sf/0f lkmN8 clkm;/x¿n] af/Daf/ u/]sf]
;xof]uk"0f{ cg'udg xf] . ;fy} ;|ft] JolQm tyf lkmN8 clkm;/sf] ;+oQ
' m cg'udgn] klg w]/}
k|efj kf/]sf] 5 . kl/of]hgf cjlwe/ ;+oQ
' m cg'udg eO/xG5 . o;n] kl5;Dd klg
ljBfnodf k|efj k5{ . sltko s'/fdf lkmN8 clkm;/ / ;|ft] JolQm a]Unfa]Un} tl/sfn] sfd
ub}{ 5g\ / pgLx¿n] cg'udg ug]{ If]q klg a]Unfa]Un} 5 . h:t}— lkmN8 clkm;/x¿
sIffsf]7fsf] ¿kfGt/0f / lzIf0f l;sfOdf s]lGb|t ePsf 5g\ eg] ;|f]tJolQmx¿ k|zf;lgs tyf
Joj:yfksLo ultljlwdf s]lGb|t ePsf 5g\ .
!#= lhNnf lzIff sfof{no tyf b}nv
] :s'n kl/of]hgf b'jn} ] lhNnfsf] z}lIfs u'0f:t/ ;'wf/sf
nflu ;xsfo{ ul//x]sf 5g\ . o;sf ;fy} b'jn} ] ljBfnosf cu'jfx¿sf] tflnd, cg'udgh:tf
sfdx¿df ;+oQ
' m ¿kdf vr{ u/]sf 5g\ . ;fy} lhNnf ljsf; ;ldlt, gu/kflnsf / ufpF
ljsf; ;ldltn] klg ljleGg ultljlwx¿df ;fe]mbf/L sf]z hDdf u/L sfd ub}{ cfPsf 5g\ .
xfn;Dd ljleGg lgsfo;Fusf] ;xsfo{n] ubf{ ljBfnox¿df ePsf ;'wf/sf sfdx¿n] eljiodf
lg/Gt/tf kfpg] cfzf ug{ ;lsG5 . To;}n] ca lhNnf lzIff sfof{non] oL sfdx¿df
cu'jfO ub}{ ljBfnox¿nfO{ ;xof]u ug]{ a]nf cfPsf] 5 .

kl/of]hgf df]8n
] sf] k'gM k|of]u
cWoog 6f]nLsf cg';f/ b}n]v :s'n kl/of]hgfn] k|of]udf NofPsf] cEof;nfO{ b]zsf cGo
ljBfnox¿df klg sfof{Gjog ug{ ;lsG5 . cWoog 6f]nLn] ljBfnosf] lbgel/sf lj|mofsnfkx¿sf]
cjnf]sg u¥of], lzIfs tyf ljBfyL{;uF 5nkmn u¥of] . k|wfgfWofksx¿ / ljBfno Joj:yfkg
;ldlt (SMC);Fu cGtjf{tf{ lnof] . cWoog 6f]nLsf cg';f/ b]zsf cGo ljBfnox¿df klg
sfof{Gjog ug{ ;lsg] o; kl/of]hgfsf ;kmn cEof;x¿ lgDg lnlvt 5g\ M
• sIffsf]7fdf ljBfyL{x¿nfO{ uf]nfsf/, cG8fsf/, lqe'hfsf/ jf ljleGg cfsf/df a;fO{ ljBfyL{
:jo+n] Pscsf{af6 l;Sg ;Sg] jftfj/0f agfpg]
• ljBfyL{x¿nfO{ lhDd]jf/ agfpg ha rf6{ agfP/ / To;}sf cfwf/df sfd ug{ / sIffsf]7fsf
lgodx¿sf] kfngf ug{ nufpg]
• ljBfyL{x¿nfO{ k':tsfnosf k':ts÷kqklqsfx¿af6 l;s]sf s'/fx¿ ;fyLx¿;Fu cfbfgk|bfg ug{
nufpg]]
• ljBfyL{x¿nfO{ ;"rgf lbg laxfg / a]ns
' f k|fy{gf;ef ug]{
• ljBfyL{x¿nfO{ Jo:t /fVg, lhDd]jf/ agfpg / l;ksf] ljsf; ug{ afn Snadfk{mt cltl/Qm
lj|mofsnfk ;~rfng ug{]
• ljBfyL{x¿sf] l;sfOdf cfTdljZjf; Nofpg, c¿nfO{ JoQm ug{ ;Ifd agfpg / l;sfOdf
/dfpg z}lIfs d]nfsf] cfof]hgf ug{]

d"Nofª\sg 6f]nLsf] ;'emfp
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b}nv
] :s'n kl/of]hgfn] sIffsf]7fdf kof{Kt kl/jt{g, z}lIfs k|lj|mof, dfgj;|ft] h'6fpg] / cGo
s'/fx¿df w]/} ;'wf/ NofPsf] 5 t/ kl/of]hgf ce}m ljBfyL{x¿sf] cf};t pknlAw :t/ ;'wf/ ug]{
s'/fdf s]lGb|t x'g ;s]sf] 5}g . o;sf] sf/0f s] eg] ljBfyL{x¿sf] pknlAw ce}m Go"g /x]sf] 5 .

clxn];Dd ul/Psf] k|ult ;fy{s ¿kdf cufl8 a9]sf] 5}g . o;} s'/fnfO{ Wofgdf /fVb} cWoog
6f]nLn] cfufdL jif{x¿nfO{ lbzflgb]z
{ ug{ s]xL ;'emfp cufl8 NofPsf] 5 M

!= lzIfs tflnd sfo{jm| dsf] :yfgLos/0f / ;fGble{sLs/0f
b}nv
] lhNnfsf lzIfsx¿ ljleGg ;+:yfx¿af6 tflnd k|fKt 5g\ . tLdWo] b}nv
] :s'n kl/of]hgf
-8L=P;\=kL=_ klg Ps xf] . k|To]s tflndbftfn] nueu p:t}p:t} ljifoj:t' l;sfPsf] x'G5 t/
8L=P;\=kL= / ;/sf/L ;+:yflarsf] tflnd lbg] b[li6sf]0frflxF km/skm/s /x]sf] 5 . 8L=P;\=kL=n] Ps}
;dodf ;a} lzIfsx¿nfO{ tflndsf] cfof]hgf u/]sf] x'G5 tfls pgLx¿n] Pscsf{nfO{ lrGg] cj;/
k|fKt u¿g\ / cfˆgf] ljBfnosf] ;'wf/sf nflu sfo{of]hgf agfpg ;s"g\ . o;f] eP ljBfnodf x'bF f
pgLx¿nfO{ of] sfo{of]hgf sfof{Gjog ug{ ;lhnf] klg x'G5 . b'j} dfldnfdf sfof{Gjog ubf{sf s]xL
;d:ofx¿nfO{ xfd|f] 6f]nLn] cjnf]sg u/]sf] lyof] . h:t}— kl/of]hgfsf] tflnd Kofs]hdf klg
tflndsf] :yfgLos/0f / ;fGble{sLs/0f ;d:ofsf ¿kdf b]lvG5 . lzIfsdf pTk|/] 0ff hufpg]
s'/fdf ;fFlRrs} ;d:of 5 / of] g} sIffsf]7fdf tflnd l;ksf] sfof{Gjog ug],{ :yfgLos/0f cyjf
;fGble{sLs/0f ug]{ l;ksf] cefj x'g' d"n sf/0f xf] .
@= cleefjsLo ;+nUgtf / ;xeflutf
cfˆgf] z}lIfs / cfly{s cj:yf h]h:tf] eP klg ;a} cleefjsx¿ cfˆgf 5f]/f5f]/Lsf kfngstf{
x'g\ . pgLx¿sf] Jojxf/n] g} aRrfx¿sf] l;sfOdf ;xof]u klg k'Ug ;S5 / lg?T;flxt klg ug{
;S5 . o;} s'/fnfO{ Wofgdf /fv]/ cfˆgf afnaflnsfsf] ljBfnodf x'g] ;–;fgf lj|mofsnfkx¿df
klg cleefjs ;+nUg x'g'k5{ eGg] ;'emfp lbOG5 . h:t}—
-s_ sIffsf]7fsf] k':tsfno agfpg ;xof]u ug]{
-v_ z}lIfs ;fdu|Lsf] lgdf{0f ug{ ;xof]u ug]{
-u_ hLjgdf lzIffsf] cfjZostf / dxŒjaf/] cfˆgf] cg'ejnfO{ afnaflnsfx¿dfem cfbfgk|bfg ug{]
-3_ afnaflnsfx¿nfO{ lzIfs;/x hLjgsf l;kx¿ / ;fgf] :t/sf] cfo cfh{g ug]{ l;k l;sfpg]
#= ;/f]sf/jfnfsf] ;xof]usf nflu ;~rf/ dfWodsf] k|of]u
lzIffsf] ;xof]uLsf ¿kdf ljBfyL{, cleefjs tyf lzIfsx¿n] kqklqsf, /]l8of], 6]lnlehgåf/f
;xof]u lng'k5{ . /]l8of] sfo{jm| daf6 efiff l;sfpg], :yfgLo kqklqsfaf6 ;d'bfo;DaGwL hfgsf/L
lbg], Sof;]6 / l8le8Lsf dfWodaf6 klg ljBfyL{x¿;Fu ;DalGwt ljleGg If]qdf lzIff k|bfg
ug'k{ 5{ . o;n] ubf{ ljBfnodf clgoldt x'g] ljBfyL{x¿n] klg l;Sg] df}sf kfpF5g\ / ljBfnonfO{
k|ToIf jf k/f]If ¿kdf nIo xfl;n ug{ ;lhnf] x'G5 .
$= clen]vx¿sf] k|of]u
kl/of]hgfn] b}nv
] lhNnfsf ;a} ljBfnosf k|fylds txsf ;a} lzIfsx¿sf ;fy} cGo kIf;Fu
;DalGwt tYofª\s clen]v tof/ kf/]sf] 5 . o;nfO{ lzIfssf] JolQmut clen]v hfGgsf nflu
k|of]u ug{ ;lsG5 . lzIfssf] tflndsf] cjlw, pgLx¿n] ef]us
] f] ;d:of, pgLx¿n] k|fKt u/]sf l;k
/ pgLx¿n] cem yk ug{ rfx]sf] of]Uotf÷sf}zntfsf] clen]v o;df /fVg ;lsG5 . o; tYofª\s
k4ltn] kl/of]hgfnfO{ JolQmut ¿kdf Jojxf/ ug{ / lzIfsnfO{ ljBfyL{x¿af6 cfk"mn] rfx]sf]
z}lIfs pknlAw k|fKt ug{ ;xof]u ldNg] 5 . o;n] kl/of]hgfnfO{ cfjZostf, ?lr / k|To]s
lzIfssf ;|f]t (NIR)cg';f/ cfˆgf tflndnfO{ gofF :j¿k lbg klg ;xof]u k'U5 .
%= nIo k|flKtsf nflu of]ubfg lbg ;Sg] kIfsf] klxrfg
kl/of]hgfn] lzIfsx¿nfO{ ;dfg lsl;dn] tflnd lbPsf] 5 t/ lzIfssf] cfjZostf / pgLx¿sf]
Ifdtfdf ePsf leGgtfsf sf/0f Pp6} lzIfsn] ljleGg sIffdf k9fpg'kg],{ Pp6} sIffdf w]/}
ljBfyL{ ;DxfNg'kg]{ / ljleGg :t/sf ljBfyL{x¿;Fu Jojxf/ ug'k{ g]{ h:tf s]xL l;kx¿ lzIfsn] k|fKt
ug'k{ g]{ x'G5 . lzIfsn] Pp6} kf7nfO{ klg leGgleGg tl/sfn] k9fpg' cfjZos 5 . To;}n]
tflndsf] :j¿kdf k'glj{rf/ u/L ljleGg cfjZostf / Ifdtfsf lzIfsx¿sf] l;k ljsf;sf nflu
pko'Qm tflnd Kofs]hsf] ljsf; ug'k{ 5{ .
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^= ;fdu|Lsf] k|of]u
cWoog 6f]nLsf cg';f/ ljBfnodf cfjZos kg]{ ax'pkof]uL dxŒjk"0f{, vf;u/L ljBfyL{sf] wf/0ff
ljsf; ug{ cfjZos kg]{ lzIf0f ;fdu|Lx¿ Sn:6/ ljBfnox¿df kfn}kfnf] u/L k|of]u ug'k{ 5{ . o;f]
eP ljBfnonfO{ ;a} ;fdu|Lx¿ cfk}m;Fu x'gk' g]{ af]em x'bF g} .
&= kl/of]hgfsf] ck]lIft k|ult / kl/0ffd xfl;nsf nflu nu k|m] d (LFA)sf] ;dLIff
cWoog 6f]nLsf cg';f/ nu k|m] d p2]Zod'vL b:tfa]h xf] . nu k|m] dcg';f/ lzIfsx¿nfO{ tflnd
lbP/ ljBfnosf] z}lIfs u'0f:t/ ljsf; ug]{ / ljBfyL{x¿sf] pknlAwdf ;'wf/ ug'k{ g]{ b]lvG5 .
oLdWo] ljBfyL{x¿sf] pknlAw :t/df vf;} ;'wf/ gePsf] t/ j|mlds ¿kdf ;'wf/ cfPsf] b]lvG5 .
nu k|m] ddf ltgcf]6f dfkg ;"rsx¿ 5g\ . egf{ ;ª\Vofsf] b/ a9]sf], bf]xf]¥ofpg] / ljBfno 5f8\g]
b/ 36]sf] / sIff r9\g] b/df k|ult ePsf] 5 t/ dflysf dWo] w]/h} ;f] tYox¿ k'/fg} 9ª\usf
kfOPsf 5g\ lsgeg] clen]v ul/Psf] ljBfyL{ egf{ ;ª\Vof e'm6f] b]lvG5 . -lhNnf lzIff sfof{no,
b}nv
] n] /fv]sf] clen]v / kl/of]hgfn] k]; u/]sf] clen]vdf leGgtf kfOG5 ._ k|To]s ljBfnon]
ljBfnodf ePsf jf:tljs ljBfyL{ ;ª\VofeGbf a9L ljBfyL{ ePsf] ljj/0f b]vfPsf] 5 . k|ltljBfyL{
cg'bfg (PCF) k|fKt ug{ o;f] ul/Psf] xf] . sIff bf]xf]¥ofpg] / ljBfno 5f8\g] clen]v klg e'm6f]
kfOPsf] 5 .
o;n] s] b]vfpF5 eg] nu k|m] dsf] ;+zf]wg ug'k{ 5{ . of] kl/of]hgf ;'? ePb]lv xfn;Dd -#
jif{_sf] sfo{ k|ultsf] ;dLIff ug'k{ 5{ / o;sf cfwf/df ;+zf]wg ug'k{ 5{ . ;+zf]lwt nu k|m] ddf
sIffsf]7fsf] kl/jlt{t Joj:yfkg, ljBfyL{x¿sf] kl/jlt{t l;sfOz}nL, ;'w|]sf] k9\g] afgL, ablnPsf]
z}lIfs k|ult, ljBfyL{x¿sf] l;sfO k|ultsf nflu cleefjsx¿n] u/]sf] pNn]Vo of]ubfg cflbnfO{
kl/of]hgfsf ;kmn cEof; cGoq ljBfnox¿df k|of]u ug{ ;lsg] lj|mofsnfksf ¿kdf /fVg'k5{ .

*= hLjGt l;sfO
u'0ffTds lzIff kl/of]hgfn] ;fdgf ug'k{ /]sf] d'Vo lrGtfsf] ljifo xf] . o; lrGtfnfO{ ;Daf]lwt
ug]{ s'/fx¿ M
• o; ;d:ofnfO{ ;dfwfg ug{ lzIfsx¿df l;s]sf s'/fx¿ ;xh tl/sfn] ljBfyL{;Dd k'¥ofpg]
Ifdtfsf] ljsf; ug'{kg]{
• lzIfsx¿n] ul0ft, lj1fg, ;fdflhs jftfj/0f h:tf ljifox¿ :yfgLo pbfx/0f;lxt k9fpg
;Sg] u/L pgLx¿nfO{ k'gM cled'vLs/0f ug'k{ g]{
(= lhNnf lzIff sfof{no tyf ufpF lzIff ;ldlt;Fu sfo{dn
" s ;DaGw /fvL sfd ug]{
cWoog 6f]nLn] lhNnf lzIff sfof{no, lhNnf ljsf; ;ldlt tyf ufpF lzIff ;ldlt
-:yfgLo ;/sf/_;Fu ldn]/ sfd ug]{ s'/fdf s]lGb|t x'gk' 5{ eGg] cg'ej u¥of] . oL :yfoL ;+:yfx¿n]
kl/of]hgfkl5 o;sf c;n ;'?cftx¿nfO{ lbuf] agfpg jf lg/Gt/tf lbg ;S5g\ . ;|f]tJolQm,
ljBfno ko{jI] fs tyf lhNnf lzIff sfof{nodf sfd ug]{ cGo dfG5]x¿nfO{ tflnd lbg' cfjZos
5 tyf ufpF lzIff ;ldltdf sfd ug]{ dfG5]nfO{ klg ;anLs/0f ug'k{ 5{ .
!)= ;+:yfut ljsf;
lhNnf lzIff sfof{no, ;|ft] s]Gb| tyf ufpF lzIff ;ldltsf] ljsf; tyf Ifdtf j[l4 ug{ ;3fp
k'¥ofpg'k5{ .
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-s_ dlxgfdf Psk6s ;|ft] s]Gb|sf] a}7sdf pkl:yt x'g cfpg] ljBfnosf k|wfgfWofksx¿n] j[Qlrq
x]//] , lstfa k9]/, k|:t'lt / kq k|:t't u/]/ tyf cGo s'/fx¿ x]//] hfgsf/L lng] cj;/
kfpFbg} g\ . To;}n] ;|ft] s]Gb|x¿df ljleGg ;|ft] / ;fwg x'g' cfjZos 5 tfls k|wfgfWofks
tyf lzIfsx¿nfO{ l;sfO cfbfgk|bfg ug{ ;lhnf] xf];\ . ;fdfGotof s]xL sDKo'6/, k|f]h]S6/,
k':tsfnosf nflu k':ts, s]xL lzIf0f ;fdu|Lx¿ ;a} ;|ft] s]Gb|x¿nfO{ cfjZos 5 .

-v_ lhNnf lzIff sfof{no M of]hgfsf] ljs]Gb|Ls/0f, ;xof]ufTds cg'udg tyf k|efjsf/L ;]jf
k|bfg, lhNnf lzIff sfof{nosf cfwf/e"t cfjZostf x'g\ . yf]/} sd{rf/L, plrt of]hgf, ;a}
sd{rf/Lx¿sf] ;xsfo{ / cfw'lgs pks/0fsf] sdLn] ubf{ oL s'/fx¿ sl7g x'bF } uPsf 5g\ .
To;}n] lhNnf lzIff sfof{nodf sd{rf/Lx¿sf] tflnd plrt tj/df Jojl:yt x'gk' 5{ /
gofFgofF pks/0f yKg'k5{ . lhNnf lzIff sfof{no / b}nv
] :s'n kl/of]hgflarsf] ;+oQ
' m
k|of;af6 lhNnf lzIff sfof{nodf cfjZos ;'wf/ ug'k{ 5{ .
-u_ ufpF lzIff ;ldlt (VEC)M ljBfnosf] b}lgs sfo{jm| ddf ufpF lzIff ;ldlt pkl:yt x'g'
cfjZos 5 / ;Gt'lnt tyf lbuf] ljsf; of]hgf agfO{ ufpF ljsf; ;ldltnfO{ ;an
agfpg'k5{ . ;a} ufpF ljsf; ;ldltdf ufpF lzIff ;ldlt u7g ul/Psf 5g\ t/ o;;Fu sfd
ug]{ dflg;x¿n] cfˆgf] e"ldsf / lhDd]jf/L a'em] sf 5}gg\ . pgLx¿;Fu of]hgf agfpg] / ;|ft]
kl/rfng ug]{ kof{Kt 1fg / l;k klg 5}g . ctM oL ufpF lzIff ;ldltdf sfd ug]{
dflg;x¿nfO{ tflnd, sfo{zfnf tyf cfjZos ;xof]usf] cfjZostf 5 .
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APPENDIX
1. List of Studied Schools
Sn
1.
2.
3.
4.
5.
6.
7.
8.
9.

School Name
Shree Bhairav Lower Secondary School
Shree Bhairavdevi primary School
Shree Janakalyan Higher Secondary School
Shree Nepal Rastriye Secondary School
Shree Kalikasthan Primary School
Shree Saraswoti Primary School
Shree Bhairav Secondary School
Shree Krishan Primary School
Shree Bal Mandir Primary School

Resource Center
Sermakot

Malika

Narayan

Location
Lakuri - 4
Paiyachaur
Lakuri
Lekhalgaun
Chhadung
Baik
Bijaura
Bijaura
Bazar

2. Informants of the Focus Group
Informants
Focus group with students
Focus group with parents
Focus group with teachers
Interview with Head teacher
Focus group with SMC/PTA members
Focus group with Field Offices/RPs
Focus group with RB student-volunteers
Interview with DEO official
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Total
9
9
9
9
9
1
1
1

No. of participants

13
12

